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Abstract 
The paper addresses the strategies adopted for a teachers’ training programme that involved the training of 100 trainers and a 
target group of 5000 History and Geography teachers from 14 counties of Romania in the south east and south west region. As 
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and responses of the teachers belonging to the target group with special reference to the participants from the Gorj County group.  
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1. Teachers’ training and philosophical perspectives 
 
How shall teachers be trained’ is an old philosophical and educational question which societies have struggled to 
answer and find practical solutions to across the ages. A remarkable example is that of George Fox who left school 
because he was fed up with teachers who professed based on a quality they did not possess (Fox, 1940). Modern 
Romania at the beginning of the 19th Century was struggling to find a solution to this type of question. New types of 
production developments and economic relationships had to be dealt with from a different perspective. Spiru Haret’s 
(1851-1912) educational reform was meant to solve the problem and offer a solution by applying a mechanical and 
mathematical model to the social context which was not completely solved by previous reforms dealing with the 
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effects of malfunctions in the relationship, administration and cultivation of land that generated a poor quality of life 
for the large peasant class. Has Spiru Haret succeeded? Many people to this day speak with awe about the ‘good old 
days’. What would be the reason for this and what was so marvellous about people trained in the old school manner? 
The secret is not difficult to find. Spiru Haret did not act alone in implementing the educational reforms, neither did 
he find this difficult to accomplish, judging by the variety of his interests and social, economic and cultural 
circumstances. He was assisted by several other specialists; among whom was Constantin Dimitrescu-Iasi, who was 
not only a teacher of philosophy and education, but also a known representative of the philosophy of Herbart from 
an educational point of view. A special trait of this type of pedagogy was the quality of character that was one of the 
supreme ideals a teacher had to have in mind, while above this was the overall ideal of education. According to 
Haret “Teachers have to understand, this time, that they are required to work not only as teachers of students 
(pupils) but as collaborators too, to render in some practices already old in this country.” (Adamescu, 1936)  The 
structure is based on three levels (trifurcation: primary and secondary level, high school, university). The 
educational system is not conceived as a set of separate units but, he affirms, neither the high school nor the 
university is a mere continuation of the previous level. Rather, these have to be “…vast centres of culture where it is 
easy to find the means to manifest the whole cultural movement of the country in what is the best and the highest.” 
(Adamescu, 1936). The role of pedagogy as a science and as a practical and instrumental activity, is meant to be that 
of training educators, and also to educate and train society.  Consequently, “The teaching of pedagogy shall not be 
only (as a) formal (activity)” (Adamescu, 1936). These concepts have become a continuous practice although not 
through a simple and sinuous process. The profile of educators and teachers has been the subject of research since 
the measurement techniques have evolved beyond the boundaries of psychometrics. The first works that explored 
and tried to build a profile of educators based on the relationship between measurement and psychology, are those of 
Ilie Sulea Firu and I.C. Petrescu who tried to implement the psychological issues in the pedagogical realm. What 
Firu emphasized was: “…personality, individuality, vocation, education and the spirit which for the author means 
consciousness.” (Firu, 1938). From a historical point of view, during the second part of the XXth Century, the 
training of teachers became organized through normal schools and pedagogical high schools for kindergarten and 
primary school teachers, and through university courses for teachers of all subjects. Continuous training was 
organized through the system of didactic grades (definitive after 2 years full time teaching, 2nd grade and 1st grade, 
the last one based on the elaboration and public presentation of a dissertation of scientific and methodological 
character). Periodic meetings and training courses were organized through the educational authorities from each 
county, under the supervision of the Ministry of Education as the central authority (under the various names it had 
with reference to public instruction, education, education and research, etc.). Within these directions, despite the 
limitations and threats of the dogmatic period, pedagogical science gained its place as a real and practical mediator 
between the needs of society and the educational ideal. ‘The problems of the Romanian pedagogy from yesterday 
and today’ as Stanciu Stoian entitled one of his works (Stoian, 1943), proves that changes within the limits of 
human society are a permanent if not continuous process, and stated that society has to come to terms with this fact, 
and developing the mechanisms that follow these changes and these practices becomes an inherent element of social 
and professional consciousness. 
 
2. Challenges for the teaching profession  
 
The decade concluding the 19th Century has bought a new level of changes. The break with the former heavy 
industrial economy and the beginning of the post-modern period, determined the educational system being a key 
element. Despite criticism, the first level of reform addressed the curriculum, and was done in close connection with 
studies and international programmes such as those of the World Bank. The whole process was than complemented 
by the geopolitical situation such as the joining of the European Union. During the 1990s and the first decade of the 
XXIst Century the educational system underwent such a complex transformation, especially in terms of curriculum 
(the curriculum, i.e. educational content, is defined not only in terms of data and information, but also of all 
processes, inputs and outputs) that it became really impossible for an outsider to the system to comprehend its depth 
and complexity. The decisions of international conferences and conventions on education found their way into the 
systems of European countries, and among these we have to mention only some places that were part of this new 
beginning for education - Lisbon and Bologna. What these changes generated for the Romanian educational system 
was, firstly, the generalization of the instructional model based on educational objectives. There was a new inner 
structure to the National Curriculum in 7 curricular areas in terms of content and curricular stages. The introduction 
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of curricular stages was a major breakthrough in terms of the threefold (tripartitia) division noted by Spiru Haret 
and the integration of Jean Piaget and other theories of development. To many it created confusion, and generated 
criticism, since the traditional division, from kindergarten, primary school, secondary school and high school to 
university, did not match this new series of stages. Although there wasn’t anything difficult to comprehend in this 
approach, it was the effects of routine that were the real explanation for the resistance to these new schemes, even 
though they overlapped very well with the former structure, and did not cause any dramatic breaks or fractures in the 
system. Having accomplished this level of transformation, a new set of changes followed, and this was the 
implementation of the system based on competences. The competence issue was correlated with social and 
professional needs, and the creation of a national register of qualifications as an answer to this link. In other words, 
there is now a strong and relevant connection between the model based on eight key competences specific to life-
long learning, the professional set of competencies (general, specific, transversal), values and attitudes, and those 
that direct the education, training and instruction in various domains, fields and specialties, and at various stages 
(from ante-preschool to post-graduate courses). The training of teachers and the continuous training was part of this 
whole activity, not only in terms of reform but also in terms of the creation of a new professional and personality 
profile. The new professional profile for a teaching career is not only set in terms of new organizational structures, 
but also overcomes former predominant paradigms such as the behaviourist and academic ones (Iucu, 2004). This 
opens the way to the extension of the constructivist, social-constructivist and cognitive paradigms, to inter-cultural 
approaches, and to plural aspects of society.  It also takes into account new dynamics of society with the increased 
assistance of computer and digital technologies. Indeed, one of the shortcomings of this process has been the lack of 
a large bibliography and of studies in the Romanian language, on the question of the competencies available for the 
general use of educators.  However, the problem was solved through the introduction of training courses and 
programs that produced guidance materials in order to support comprehension and to provide practical 
implementation in current instructional and educational activities. On the political and conceptual level we need to 
consider the practical implementation and the creation of a new mechanism that encourages reform and changes, 
and implements new theories and techniques that are capable of keeping in line with present changes in society, and 
that can respond to these now. Due to the rapid rhythm of change in post-modern society, the mechanism of social 
systems and sub-systems such as the educational one need to adopt this type of dynamics. From these perspectives, 
universities have responded to these new challenges. Universities have the resources and the expertise to carry on 
the new level of actions, and take into account the complexities of these training experiences. 
 
3. Continuous training of teachers and institutional experiences 
 
From an educational model of teachers based on psychological processes as was proposed by Victor Oprescu 
(1983), the present day educational system emphasizes competencies. The National Centre for Teachers’ Training 
(C.N.F.P.), at present  the General Direction for the Management of Human Resources in the central educational 
authority, has created a model of competencies for continuous training. This has identified the following categories: 
x methodological competencies; 
x communication and relationship competencies; 
x evaluation of students competencies; 
x psychological and social competencies; 
x technical and technological competencies; 
x career management competencies. 
 
Each type is described through several sub-types. For example, the technical and technological competencies 
contain the following sub-competencies: the use of computers in the instructional and educational process; the 
practice of actional schemes in order to acquire and improve practical skills; the design and use of specific supports 
that sustain learning; the application of didactic strategies for efficently using didactical and auxiliary supports 
during the instructional process. Continuous training is regulated through adequate legislation, and also there are 
special methodologies that regulate the design of continuous training programmes (i.e. O.M., 2011; O.M= by order 
of the Ministry of Education). Continuous training took a different path once it was connected with projects 
organized through the Sectorial Operational Programme Human Resources Development (POSDRU). This opened 
the way for collaboration between institutions to design and draw up projects  in order to address the needs  of  the 
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large number of people that  make up the target groups. This was also based on already existing experience in 
providing training programmes. The programme for Continuous training of History and Geography teachers in the 
knowledge society was among the first projects to be introduced on a large scale. The project involved two 
institutions of higher education; the University ”Valahia” of Targoviste as the beneficiary and the University 
”Constantin Brancusi”  of Targu-Jiu as the partner: also the other two  partners were institutions that offered 
logistical support - Siveco S.A. Romania, and evaluation support - the  TEHNE Centre for Development and 
Innovation. The experience that University ”Constantin Brancusi”  of Targu–Jiu has with continuous training 
programmes is linked to the demand for  educational programmes related to teacher training through the Department 
for Teachers’ Training, an accredited component of the higher educational institution. The experience with 
continuous training programmes consisted of three programmes: Education in the IIIrd millennium, Education and 
training for the future, and Euromanager. Euromanager was one of the most popular among teachers, and Table 1 
presents the situation in terms of attendance and the number of certified teachers as a result of 4 series of training 
courses between 2007 and 2010.  
 
Table 1. Euromanager, level of certification, University ”Constantin Brancusi” of Targu-Jiu 
Euromanager Number of 
teachers certified 
2007-2008 185 
2008-2009 144 
2009-2010 
2011-2012 
108 
29 
 
Such programmes generally addressed all types of teachers, as they emphasized issues related to educational, 
curriculum and institutional management aspects common to pre-school, primary, secondary and high school 
institutions. The large majority of the teachers came from Gorj County, with a small number from neighbouring 
counties. The challenge set for the partner institution was to target most of the south–east and west region of the 
country, and later on, through extension programme, several counties from Transylvania. The target group consisted 
of History and Geography teachers from high schools and secondary school level teachers, but also teachers primary 
schools where these subjects are part of the core curriculum. Table 2 presents the situation of teachers involved in 
this particular programme, and the corresponding situation for Chemistry teachers provided by the University 
”Constantin Brancusi” of Targu-Jiu as main beneficiary and organizer.  
 
Table 2. Target groups for POSDRU projects addressing continuous training of History, Geography and Chemistry teachers 
2010-2013 
(2014 extensions where applicable) 
History and 
Geography 
Chemistry 
Total  5150 3083 
Module 1 
Module 2 
 1540 
1543 
   
 
The competencies dealt with by the programmes were related to sets specific to the continuous training of 
teachers and were adapted to the particular subjects of the programme (History and Geography). The curriculum 
was a wide-ranging one, and it comprised topics related not only to the perspective of contemporary pedagogy and 
methodology, but also to subjects that addressed new directions and approaches in education such as special needs, 
management, differentiated instruction, new methodologies, and techniques and instruction based on use of the 
computer. The general objective of the programmes was formulated as the training and development of 
competencies for teachers who teach History and Geography in order to implement the National Curriculum. The 
target groups consisted of two components; one group of teachers (100) who were trained and evaluated by the team 
of specialists in education of the project as trainers for this particular programme during the first year of the 
programme.  This group of 100 teachers had been selected based on their previous experience in training and 
pedagogical practice. They had the task of carrying on the training of the second part of the target group(initially 
5000 teachers) in 138 training centres distributed across the development region in the 2nd and 3rd year of the project. 
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The particular structure of the target group is presented in Table 3. The whole programme was run between 
September 2010 and August 2013.  
 
Table 3. Categories of teachers in the History and Geography project target group 
Target group (according to Evaluation 
Impact Report) 
Number of 
teachers 
Teachers in primary schools  1847 
Teachers in vocational and technical 
schools 
300 
Teachers in secondary schools 
Teachers in high schools 
1400 
1603 
 
During this period, all participants in the target group followed both modules that made up the project. Module A 
approached general and particular curriculum issues and was entitled “Curriculum Empowerment(Abilitation) 
(Abilitare curriculara) and validated according to the Ministry of Education, Research, Youth and Sports (O.M. nr. 
4485, 2011). Module B has as its main issue “Differentiated instruction”(Instruirea diferentiata) and was validated 
according to the order of the  Ministry of Education, Research, Youth and Sports, (O.M. nr. 6545, 2011). The time 
allocated to each module was 89 hours and involved 25 professional transferable credits. Table 4 presents the 
situation of the indicators required for the project. The structure of the curriculum for both modules A and B is 
presented in Table 5. One of the most practical aspects of the project is related to the way in which the programme 
was taught, transferred, practised and evaluated. The whole curriculum was available first in written format in the 
project manual (Project manual: Educatie si dezvoltare/Education and development:  2011).  
 
Table 4.  Indicators for the History and Geography target group 
Indicators (according to Evaluation Impact Report) Number of teachers 
Total number of teachers trained  
Number of women (attended) 
5150 
3758 
Number of participants from rural areas 1583 
Number of teachers assisted in the beginning of their career and continuous training 
Percentage of teachers certified     
Number of teachers certified in continuous training 
Number of women teachers certified  
Number of teachers from rural areas certified 
613 
98,34% 
5065 
3701 
1547 
 
This was supported by a CD that comprises bibliographical and course-support materials. Thirdly, and perhaps 
most important, the curriculum was available thought the project digital platform (www.istorie-geografie.ro). 
Otherwise relevant scientific data and applications were available both in written format and in online applications. 
These allowed participants to practise and transfer their abilities and competencies in various contexts in order to 
comply with the competency set which are the objective of the project. The training activities involved lectures, 
seminars, face-to-face activities and online.  These were completed with the running of two national conferences, in 
2012 and 2013, addressed to History and Geography teachers, complemented by the publication of materials and the 
editing of a volume with works presented at the conferences. In addition, there was a competition for educational 
projects within the domains of History and Geography.  The two conferences provided the opportunity for the 
participants to present works that reflected the objectives of the project and the ways in which these related to their 
practical educational and instructional activity and experience. The sections within the conference were: (1) 
Curriculum, didactic methodologies, evaluation; (2) Continuous training: needs, priorities and constraints; (3) 
Differentiated instruction: between theory and practice; (4) Inclusive education; (5) TIC (Technology of Information 
and Communication)/support instruments for didactic activity (Conference volume: Conferinta Nationala Educatie 
si Dezvoltare Profesionala: 2012). 
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To refer to particular situations, Table 6 presents the opinions of teachers who took part in the training sessions in 
Gorj County as reflected in their questionnaire answers for Module A.   
 
Table 5. Curriculum for History and Geography continuous training project 
Module A 
Curriculum Empowerment(abilitation) 
Module B 
Differentiated instruction 
Education in the knowledge society Survey of differentiated instruction 
Survey of curriculum design Education of children with special needs 
Modern strategies for teaching-learning-evaluation 
TIC (Technology of Information and Communication) – support instruments 
for didactic activity 
Intelligence and differentiated instruction  
Multiculturalism and education 
 
The structure of the group from the perspective of the teaching profession was: primary school teachers (17); 
History teachers (1); Geography teachers (1); from a career perspective: beginner (0); definitive (2); second 
grade(3); 
 
Table 6. Opinions of participants for Module A  
Module A, Group 04S-48, Session II, Gorj County 
(extracted results from questionnaire) 
Very 
great 
extent 
To a 
great 
extent 
To a 
small 
extent 
Not  
at all 
(4) The familiarity with the programme objectives  18 2 0 0 
(5) The curriculum corresponds to the teachers needs  16 4 0 0 
(6) The training methods used support learning 
(7) The support materials are relevant 
(8) Competencies acquired are relevant 
(9) Feedback was required 
 
17 
17 
19 
16 
3 
3 
1 
4 
0 
0 
0 
0 
0 
0 
0 
0 
 
first grade (15); from the perspective of the level of studies: bachelor degree (19); master’s degree (1); Dr. (0); 
(definitive, second grade and first grade are professional grades for the teaching career in the Romanian educational 
system). The attitude to the use of the electronic platform (portal) of the programme was reflected by the level of 
aptitude in terms of using computers. The teachers from urban areas had a slight advantage compared to those from 
rural areas as is shown in Table 7.  
 
Table 7. The level of using the computer 
Level (according to Evaluation Impact 
Report) 
Rural Urban 
beginner 7.5% 5.8% 
medium level 58.3% 55.0% 
advanced level 28.7% 33.8% 
 
The final report from the programme has shown that over 80% of the participants have expressed total accord 
with regard to the training provided by the two modules that made up the programme. It has been observed that the 
scores were slightly higher in the responses given by specialist teachers compared to the other participants (primary 
school teachers). The overall interpretation of the data showed that for 72.5% of the participants, motivation for 
career has increased; for 10.3% it has remained steady, and for 0.03 % it has decreased, with the remark that for this 
set of questions there was a large number of non-respondents (17.2%).  The impact of the programme has been 
considered to be highest in terms of the training of teachers’ aspects (85.9%), curriculum applications (79.5%), 
enhancing the educational results of students (76.9%) and extracurricular activities (69.9%) with other traits being 
extracted in Table 8. 
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 It has been remarked that teachers in the rural areas better appreciated the training programme compared to those 
in urban areas. 
Table 8. The impact of the programme on personal activity 
Extras from Evaluation Impact Report 
Table no. 10 
To a large 
extent 
I do not know 
Acquiring new knowledge relevant to 
educational practice 
83,8 % 1,7% 
Capacity to apply new knowledge in 
practice 
79,3% 2,0% 
Understanding different styles of learning 
and adaptation to these styles 
Developing new competencies for  
instruction centered on the student 
Reflection upon own activity 
81,2% 
 
81,6% 
77,7% 
2,2 % 
 
2,1% 
2,3% 
 
This can be explained by the fact that those from urban areas have easier access to various courses and training 
programmes, and therefore in their case there is a slight effect of blur. On the other hand, teachers in primary 
schools appreciated that the project had a greater impact upon their activities. This was followed by those in 
secondary schools and then high school teachers. Overall, it is clear that amongst all the categories, those who 
appreciated the whole project the most were teachers in primary schools. Most of the appreciated that the support 
materials were the elements that facilitated the practical transfer of competences acquired through the whole project. 
This aspect was followed by examples offered through the activities from modules A and B, individual study and 
the contact with those on the training course. The project has opened new perspectives in terms of professional 
development as shown in the results from Table 9 (Velea, Capita, Virtop, Novak, 2013). 
 
Table 9. The impact of the programme on the personal professional activities of teachers 
Extras from Evaluation Impact Report 
Table no. 12 
To a large 
extent 
I do not know/ 
I cannot 
appreciate 
Increase in motivation for permanent 
learning 
81,7 % 3,1% 
Development of digital competencies 73,0 % 3,4 % 
Mastering new approaches to designing 
learning through differentiated strategies based 
on students’ potential 
Active participation in different projects 
Growing self esteem and success in career 
82,3% 
 
72,7 % 
74,3 % 
3,1  % 
 
3,9% 
6,4 % 
 
The following were the obstacles the participants had to overcome: travelling distance to training centres 
(27.8%), the general schedule (43.8%), attendance on other courses (26.8%), communication with colleagues 
(5.3%), training methods (2.1%) and evaluation methods (1.8%). Beyond quantitative and qualitative results  the 
project took part in the Gala 2013 organized by Edumanager (www.edumanager.ro, a portal addressed to managers 
in education) and Oameni si Companii ‘People and Businesses’ (www.oamenisicompanii.ro, a portal designed to 
address direct communication, business to business and business to professionals). This was possible in cooperation 
with the following principal partners: Fundatia ADEPT and DEDEMAN and Focality, Renault, Edenred, DAS as 
partners of Edumanager.ro prizes, where the University Valahia of Targoviste was awarded the prize for excellence 
for organizing the most comprehensive event. 
 
4. Beyond reforms and programmes 
 
One of the first aspects that was emphasized by the participants once the project started and they had become 
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aware of its pedagogical, psychological, managerial and overall educational amplitude, was that such an enterprise 
should be tackled and applied to subjects from all curricular areas in the National Curriculum (Velea, Capita, Virtop 
and Novak, 2013). This proposed new line of action was first of all extended to the subject of Chemistry, and 
currently it has become a line of action that involves more and more disciplines and curricular areas such as: the 
project for teachers from the curricular area of Language and Communication (Romanian language and literature, 
English language, French language; target group – 5,100 teachers); or PROWEB which addresses the curricular 
areas of Mathematics and Science. These types of action aim to go beyond mere scientific knowledge to assist the 
development of quality professional training and professional careers and, above all, to bring about an increase in 
the economic output and educational level of society.  
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